.
Pacific Rim, and they have high expectations for the academic achievement of their children in the Canadian school system. The purpose of this study was to look at age on arrival and first-language proficiency of these children, as these factors interact with instructed (1985) sought to identify, select, and recruit the world's "brightest and best" as a strategy for future human resource renewal and as a catalyst for competition in the global economy of the 21st century. A new class of immigrant was introduced under this policy framework: business (investment and entrepreneur). Most of these new Canadians have arrived from the Pacific Rim, and indeed they represent a brain gain for Canada (Baxter, 1999; Summerfield, 2002) .
The effect of these reforms on our immigration policy on the nation's classrooms has been unmistakable. From 25% to over 50% of children in major urban jurisdictions (Calgary, Toronto, Vancouver) are of an Englishas-a-second-language (ESL) background (Dawson, 1998;  Mclnnes, 1993; Rinehart, 1996) . They are distributed approximately evenly throughout the K-12 system. An entire generation of youngsters for whom English is a second language has passed through our classrooms since the 1985 revamping of the immigration plan. The expectations many (business class) immigrant parents have for their children include academic success in the K-12 school system and eventual university enrollment (Zhang, Ollila, & Harvey, 1998) . Considerable pressure is placed on the students, both by their parents and by themselves, to achieve these academic expectations (Chow, 2000) . Most striking about these children is that despite the similarity of expectations for their achievement, their learning outcomes show significant variability as reflected in standardized achievement measures. (Watt & Roessingh, 2001 (Collier, 1995; Klesmer, 1994; Cummins, 1981; Roberts, 1994; DiCerbo, 2000) (Cummins, 1996, pp. 110-111) Collier (1995) suggests a grade Figure 1 . The "dual iceberg" representation of bilingual proficiency (Cummins, 1980, p. 36; 1996, pAll Cummins' (1980 Cummins' ( , 1996 (Ballard, 1987) is little beneath-the-surface transfer, and the higher-order thinking skills of reasoning, integrating, synthesizing, hypothesizing, analyzing, and imagining, for example, are left under developed. And sounding good only compounds their problems in school, as so many of these students' teachers will attribute their academic failure to a cognitive impediment (i.e., little beneath the surface). Disproportionate numbers of students of this profile will find themselves (often wrongly) relegated to nonacademic track studies in high school, special education placements, failure, and dropout (Oakes, 1993 • Romeo and Juliet Figure 6 . Model for developing academic proficiency (Roessingh, 1995 (Roessingh, 1999 (Vygotsky, 1978) or comprehensible input +1 range (Krashen, 1989 (Olsen, 1989; Collier, 1995 Our work ahead is just unfolding.
